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Abstract 


Many teachers around the world employ several academic materials in class that are 
selected taking into consideration aspects, such as levels, population, curriculum, and objectives. 
In the field of teaching English to speakers of other languages (TESOL), there are numerous 
resources that allow any student to start or improve a learning process that needs the guidance 
and support of the entire community. In the United States, foreign students who need to learn and 
use the English language in their daily lives face challenges that regular American students might 
not; communicative effectiveness, socio-cultural adaptation, and academic concentration are a 
few extra-elements foreign students deal with inside and outside the school environment. This 
paper presents a content-based reading and writing activities handbook for ESOL students that 
can be utilized as a productive academic resource to reinforce literacy skills in the target 
language for these types of students. Additionally, it activates background knowledge because 
the readings contain worldwide information according to the level and the areas of knowledge 
where students can identify aspects related to their native culture. Furthermore, this material 
aims to strengthen cultural identity and motivate class participation since foreign students can 


make contributions in the classroom with the employment of their prior knowledge. 
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Chapter 1: Introduction 


English as a second language (ESL) students use first and second languages to 
communicate ideas in academic and personal contexts depending on the needs and objectives 
required at the moment. In some cases, Spanish speakers are going to use English as their 
primary language and Spanish as a secondary language (Bail, Morini, & Newman, 2015). In an 
ESL classroom these students might need to use their native language to facilitate the acquisition 
of the target language. This project is focused on helping these students to practice and improve 
literacy skills in English through an academic handbook that contains two factors that will 
benefit them linguistically and academically: reading and writing skills in Spanish and English 
and content-based language instruction. 

This product is meant to be implemented in my school, which has three Hispanic students 
in seventh grade, and in educational centers, depending on the way I can distribute it, where 
CLD (Culturally and linguistically diverse) or ESL (English as a second language) students can 
improve their second language acquisition and use cognitive skills in academic content at the 
same time. This handbook can be distributed to ESOL teachers and content-based teachers who 
have Hispanic students enrolled in their classes. Additionally, it functions as a guide for those 
teachers who work with Hispanic students in order to engage them cognitively and linguistically 
in regular, dual, or immersion classes. Furthermore, teachers can take this product as a sample to 
design academic activities that include Spanish or any other language to strengthen cultural 
identity in foreign language students. 

This project aims to help ESL teachers and students with resourceful and academic 


material, such as a reading and writing handbook with three science, three social studies, and 


three English language arts content-based readings, with writing activities related to the readings. 
In addition, a mathematics content-based reading is included. These readings are focused on an 
Early production population according to Krashen and Terrell (1983 as cited in Herrera & 
Murry, 2016), but can be used with Hispanics, Americans or students with a different nationality. 
Academic context must be used as the main context of language instruction because “students 
learn their second language most effectively when academic content rather that the structure of 
the language itself is the context of language instruction” (Herrera & Murry, 2016, p. 231). 

Content-based readings for the level of my students are employed with topics that are 
familiar to them; for example, in a social studies class, a known topic for Hispanic speakers is 
border issues, in sciences, flora and fauna in the Caribbean, in mathematics the average of 
Spanish speakers in the United States, etc. These types of readings, not only strengthen academic 
content, but also cultural identity because teachers are using topics their students might know; 
consequently, “if students are introduced to topics that interest them, they're more likely to be 
motivated” (Jones, 2007, p. 13). Teachers can include in their lessons topics that strengthen 
cultural identity with a different kind of population, such as Americans, Hispanics, Europeans, 
and Asians. 

The use of reading and writing activities with Colombian and American students for 
years has provided me the awareness of the complexity of this process; however, this idea aims 
to encourage Hispanic students to start or improve literacy skills in the target language. 
Additionally, this product is an invitation of inclusion to all of the teachers who might 
incorporate worldwide topics in their lessons that could promote confidence and participation in 
international students who speak English as a second language. In some places Hispanic students 


are academically underrated because they have different backgrounds compared to the ones 


American students have, and they could provide exceptional linguistic and content-based 
interventions if their teachers used information related to thei culture. 

There are cognitive gaps between English learners and American students in regular 
classes in the United States, but these gaps can be shortened. Diverse domains of language and 
knowledge can be found in any types of students around the world. In American classrooms 
some teachers employ some topics that might not be employed in an Asian country, for example. 
Teachers in America can start using content-based instruction with topics related to the culture of 
ESL students who enroll in their classes, or even better, they can include universal topics, so all 
of the students can be at the same academic level. Background knowledge is an imperative tool 
in this learnmg process because “although second language proficiency affects reading 
comprehension, reader’s background knowledge also plays a powerful role in comprehension” 
(Peregoy & Boyle, 2016, p. 342). Worldwide learners have background knowledge with possible 
different visions of how the world is. 

ESL students might feel frustrated when they cannot understand and/or participate in a 
reading activity in an American classroom because they don't associate the topics to the ones 
they faced in their native culture. 

Second language proficiency and background knowledge that are not connected to the 
topics might cause difficulties; for example, “English learners may experience difficulties related 
to limited second language proficiency and background knowledge that does not match the topic 
of a particular text” (Peregoy & Boyle, 2016, p. 343). This handbook is an experiment to fulfil 
these gaps in ESL students, using some terms in Spanish to strengthen second language 


proficiency and employing topics related to their culture to strengthen background knowledge 


might be an effective strategy to increase participation, motivate, and develop cognitive 
processes in Hispanic students in this case. 

The strategies this product uses are based on before, during, and after reading activities in 
Spanish and English to reduce anxiety in the classroom, especially with those students who start 
school in a new country and culture. In addition, this project puts in practice the Integrated 
Content-Based method of Instruction where the language emphasized in the curriculum is based 


directly on the academic needs of the CLD students (Herrera & Murry, 2016). 


According to Krashen and Terrel (1983 as cited in Herrera & Murry, 2016) the various 
stages of the linguistic process of second language acquisition can provide a rubric to analyze the 
levels where students are because there might be Hispanic students who have lived in the United 
States since they were born, and there might be some of them who just arrived in the country as 
newcomers. My product’s purpose is to serve as a linguistic and content-based tool to any type 
of student, including regular classrooms, where teachers can use it as an interdisciplinary 


element in their lessons including the area of teaching and Spanish as a second language. 


Chapter 2: Review of Literacy 


This chapter starts with an overview of reading and writing in English learners, then, I 
provide the importance of establishing background knowledge and the methodologies and 
strategies in ESL reading processes. Additionally, research about content-based, vocabulary, and 
markers in ESL readings is reviewed. Finally, there is a discussion related to the use of Spanglish 


in reading and the application of L1 in L2 reading acquisition. 


Reading and Writing in ESL Learners 


Reading and writing are linguistic processes that work together and allow the reader to 
support the writer, and the writer supports the reader. The integration of reading and writing can 
be viewed as a whole constituent (Alghonaim, 2018). Krashen (1984 as cited in Alghonaim, 
2018) postulated that supportive reading results in writing competence. Hartshorn, Evans, 
Egbert, and Johnson (2017) affirmed that reading uses lower-level processes, such as identifying 
vocabulary, syntactic parsing, and encoding. Additionally, it requires higher-level processes, 
such as recognizing what a text is about, determining how to allocate attentional control, and 


making decisions about the interpretation of a text (Hartshorn, et al, 2017). 


According to Johnston (2013), teaching English literacy to ESL students who have 
already a low-level of literacy in their native language is a difficult process. Spiegel and 
Sunderland (2006 as cited in Johnston, 2013) highlighted the fact that students who are not 
literate in any language might not have awareness of grammatical structures, which will 
constitute one more disadvantage from the students who can transfer grammatical structures 


from their L1. This information suggests that a student who is not literate in the native language 


will have two challenges at the same time if the goal is to learn English as a second language. In 
addition, Lipka and Siegel (2012) mentioned that reading comprehension is a process with 
multiple dimensions where the reader, the text, and several elements of the activity of learning 


work together. 


Background Knowledge in Reading Comprehension 


Finding out what an ELL (English language learner) student knows about the topic before 
reading the text is imperative (Suites, 2003). Suites (2003) outlined that students bring a literacy 
framework from their native language, cultural background, and knowledge of some texts from 
past events. The best reading strategies for working with English learners implement small group 
instruction meaningful texts, getting access and building background knowledge, and teaching 


vocabulary in context (Suites, 2003). 


Background knowledge facilitates reading comprehension by helping students make 
predictions about the story (Peregoy & Boyle, 2016). Peregoy and Boyle (2016) also affirmed 
that providing reading material on content familiar to the students, and by building background 
before reading a text, teachers can offset reading comprehension difficulties stemming from 
limited second language proficiency and background knowledge. Having strong cross-cultural 
knowledge would improve reading comprehension ability (Ghorbandordinejad, 2014). 
Ghorbandordinejad (2014) highlighted the fact that the nature of cross-cultural background 


knowledge instruction might have divergent effects and promote reading comprehension. 


Brantmeier, Hammadou Sullivan, and Strube (2014) found that subject knowledge, a 


variable from topic knowledge, impacts reading comprehension which leaves the challenge to 


find help so L2 learners can navigate texts successfully. According to Spencer and Guillaume 
(2006) pictures and other visuals can be used as effective resources when accessing background 
knowledge and designing dialogues about a topic. Due to the diverse background of students in 
terms of experiences and word knowledge, stimulating students’ language can expose them to 


meaningful language from their classmates (Spencer & Guillaume, 2006). 


ESL learners who come from different backgrounds might create diverse images for 
some concepts that exist in both languages (Alghonaim, 2018). Alghonaim (2018) postulated a 
hypothesis about different realities of universal concepts that exist in many languages, which is a 
common situation in English learners. Nonetheless, Herrera and Murry (2016) discussed some 
strategies to activate CLD (culturally and linguistically diverse) students” backgrounds, such as 
asking questions about their past experiences, asking CLD students what they know about 
concepts, and give them the chance to free-write about the topic. In the ICB (Integrated Content- 
Based) method of instruction, teachers guide CLD students to create connections between the 


topics of the content-area with their experiences and knowledge (Herrera & Murry, 2016). 


Methodologies and Strategies 


Research by Caine and Caine (1991 as cited in Herrera & Murry, 2016) proposed that 
learnng facts and skills within a meaningful context instead of each one in isolation enables the 
individual to store the material in memory with less time required for rehearsing and practicing 
the information. Furthermore, Herrera and Murry (2016) accentuated the importance of the ICB 
method of instruction where CLD students simultaneously learn academic content and language. 


Herrera and Murry (2016) postulated a framework of accommodation readiness in the form of a 


spiral where students are categorized in several forms of reading comprehension; one of these 
forms is environmental readiness. According to Herrera and Murry (2016) this is the best 
practice in the accommodation of CLD students where they appropriately draw from experience, 


learning, and interacting to construct meaning. 


Karlsen and Gardner (1994 as cited in Lipka & Siegel, 2012) suggested the Stanford 
Diagnostic Reading Test, which is a standardized reading comprehension test where some 
children were asked to read short passages from a booklet and respond to multiple-choice 
questions. However, Peregoy and Boyle (2016) proposed different strategies in the before- 
reading, during-reading, and after-reading stages. Before reading, the teacher can introduce the 
text showing the title, pictures, and inviting students to make predictions about the text. During 
reading, the teacher can ask students to read a portion of the text silently or aloud. Finally, after 
reading, the teacher invites students to share their responses and promote discussions that 


summarize the reading (Peregoy & Boyle, 2016). 


Guided Reading - A Traditional and Effective Strategy 


According to Fountas and Pinnel (1991 as cited in Peregov & Boyle, 2016) in guided 
reading, teachers work with a small group of students to guide them while reading poems, 
stories, articles, or any other types of reading. Additionally, guided reading provides 
opportunities to discuss literary elements in stories, such as characters, plot, and scenarios 
(Peregoy & Boyle, 2016). Moreover, Avalos, Plasencia, Chavez, and Rascón (2008) postulalted 
that active student involvement is key as the children refer to the story asking questions about it 


and building their expectations of the text). It is recommended that teachers should also be aware 


of how many narrative and expository texts are being employed during reading instruction so 


that English language learners receive an instructional balance of text types (Avalos et al., 2008). 


Suites (2003) argued that guided reading is just one portion of the literacy program where 
teachers have the role of guiding students through the reading and discussion of the text. 
Furthermore, teachers establish a purpose for reading that portion of the text using teaching 
Strategies for reading unknown words, and comprehension strategies (Suites, 2003). 
Additionally, Spencer and Guillaume (2006) affirmed that watchful teacher guidance is 
necessary to support student learning and conceptual change. Besides, encouraging students to 
extend pre-instructional ideas through thoughtful instruction, teachers can help students to 
construct accurate and refined concepts and explanations (Bransford, 2003 as cited in Spencer & 


Guillaume, 2006). 


Content-Based in Reading 


Every content area has a specialized vocabulary and provides a context in which students 
will have multiple exposures to words and concepts eventually (Spencer & Guillaume, 2006). 
Spencer and Guillaume (2006) highlighted that research in the fields of reading and science 
educations suggest numerous principles that support reading and language arts, especially, 
vocabulary development and science goals. These principles are focused on using both firsthand 
experiences and print resources to enhance learning, promote student interaction, guide student 
learnng, and take a metacognitive approach to instruction. Wijekumar, Meyer, Puiwa, 
Hernandez, and August (2018) affirmed that several problems have been registered in the field of 


literacy. English learners’ vocabulary related problems go deep due to a lack of academic 
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language skills in Spanish, so, teachers might need assistance in delivering individualized 


instruction to students with different reading comprehension levels (Wijekumar et al., 2018). 


According to McKeown, Beck, and Blake (2009), content approach was used to measure 
reading comprehension levels. Content instruction focuses student's attention on the text through 
meaningful questions about it (McKeown et al., 2009). Furthermore, Herrera and Murry (2016) 
suggested that topics are selected by the deep conceptual issues inherent in the content-area as 
well as on the linguistic and academic needs of the CLD students. Teachers could use literature 
that students might find interesting. For example, literature that includes information about 


human rights in the home-countries of the CLD students (Herrera & Murry, 2016). 


Vocabulary in Reading 


Most word knowledge is acquired by reading (Anderson & Nagy, 1992 as cited in 
Spencer & Guillaume, 2006). Teachers can use with their students texts, websites, and other 
resources to structure concepts in order to guide them in extending their learning (Spencer & 
Guillaume, 2006). In addition, ESL students must learn the meanings of English words so they 
can interact with readings in this language (Suites, 2003). Suites (2003) suggested that making 
vocabulary webs, including words from their language, and employing pictures to remforce 


several concepts permanently are effective academic strategies. 


According to Claire and Haynes (1994 as cited in Suites, 2003), assimilation of 
vocabulary and spelling through reading is ten times more effective than using a different 
strategy. Brantmeier et al. (2014) mentioned the important role that L1 plays in L2 reading when 


citing Bernhart’s (2005) model of reading. This model contains variables such as vocabulary and 
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syntactic skills immersed in this process. Recently, Guo and Roehrig (2011 as cited in 
Brantmeier et al., 2014) provided a comprehensive study that researched the role of language 
knowledge in L2 reading where the most important factors that were highlighted are vocabulary 
and syntactic skills again. Furthermore, reading is an excellent strategy to learn vocabulary, 
especially because words are being employed in context (Alghonaim, 2018). Alghonaim (2018) 
postulated that using vocabulary in context represents an outstanding factor for ESL/EFL 


(English as a foreign language) students who learn most of the time vocabulary in isolation. 


Pre-teaching vocabulary helps CLD students get prepared for the lesson and activates 
their background knowledge (Herrera & Murry, 2016). Semantic webbing, vocabulary maps, 
adding words to a wall, associating words with concrete objects, and using visual cues to assist 
students are some pre-teaching vocabulary strategies teachers can use with their students 


(Herrera & Murry, 2016). 


Markers in ESL Readings 


Lahuerta (2009) studied the effects of discourse markers on ESL reading comprehension. 
She argued that discourse markers serve as a set of clues that creates coherence, cohesiveness, 
and meaning in discourse. Texts with discourse markers were understood better than texts 
without discourse markers (Lahuerta, 2009). According to Reyes (2004) when Spanish speakers 
need to emphasize an element in their speech there is a higher possibility of code-switching. Ina 
study where some children’s conversations were audiotaped, the final findings postulated that the 
second most employed category in a discourse analysis given by children was emphasis, 


followed by clarification (Reyes, 2004). 
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Throughout a narrative exercise, a student switched Spanish to English to emphasize a 
topic shift and plot development (Becker, 2001). Becker (2001) indicated that Spanish speakers 
need to code-switch to emphasize some utterances in their speech for communication purposes, 


and in some cases, during school assignments or daily-living situations. 


Characteristics of Spanglish 


According to Otheguy and Stern (2011) the term Spanglish is employed to refer to 
popular forms of the language used by many Hispanics in the United States. As reported by 
Zentella (2008 as cited in Otheguy & Stern, 2011) the term is positively used as an emblem of 
bicultural identity by some scholars in academic fields within the Latino community. Over time, 
North Americans of Hispanic heritage do not add structural or systemic features from English to 


the linguistic system of their predecessors (Otheguy & Stern, 2011). 


Many Spanish speakers use their native language to communicate effectively among the 
Latino community and use English as a linguistic resource to accomplish, in some cases, 
academic needs. In choral reading exercises, students might use both languages to narrate stories 
in reading exercises. However, English and Spanish can be employed in specific moments. 
Carlos switched from Spanish to English to emphasize a topic shift and then again to Spanish for 
stylistic purposes to point out plot development and characterization (Becker, 2001). Becker 
(2001) pointed out that this is a case where a student code-switches in narrative activities. 
Additionally, Becker (2001) emphasized that Spanish speakers might use their native language 


when referring to proper nouns, exclamation utterances, etc. 
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Bail, Morini, and Newman (2015) suggested that children and parents may vary code- 
switching depending on the context because they spend most of the time in diverse places where 
English and Spanish are employed differently. In some cases, lexicon that includes pronouns and 
determiners can be employed to mix terms of both languages. Sometimes parents speak to their 
children using sentences with two words in different languages, code-switching between the 
determiner and the noun El doggie (Bail et al., 2015). According to Myers (2012), Spanglish is a 
vehicle of communication in popular culture with a powerful mindset in the vocabulary of the 
speakers who use it. In addition, in the field of literature, it has become an ideal medium to 
experiment with this linguistic expressionism. Nevertheless, the Spanish language can be used 
diversely depending on the country or region, taking into consideration features, such as 


pronunciation, vocabulary, and grammar (Myers, 2012). 


Applying L1 in L2 Reading Acquisition 


Limited English proficiency dont imply limited general knowledge in CLD students, 
which allow teachers to analyze extensive prior learning and experiential backgrounds (Herrera 
& Murry, 2016). In hybrid literacy practices, the knowledge children have of Spanish serves as 
an important academic resource for acquiring English literacy (Manyak, 2002). Mayak (2002) 
highlighted the fact that this is a process that doesn't occur during the English language 
acquisition development, in contrast, Spanish students apply prior cognitive abilities and skills 
that allow them to succeed in literacy exercises in the target language. Manyak (2002) conducted 
a study where a student provided simultaneous translations for a better understanding of the 
group when reading a book aloud in class. This student fielded questions in English and Spanish 


and provided bilingual answers in order to meet the needs of the group (Manyak, 2002). 
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Furthermore, Martinez (2010) outlined that using English and Spanish at the same time is 
assertive when children need to read and write in the target language. Students cultivate 
awareness of the skills they know they have in the employment of Spanglish (Martinez, 2010). 
According to Martinez (2010), these skills are embedded and facilitate the comprehension and 


production of literacy in English. 


L2 learners lack the ability to process complete grammatical information, but rather rely 
on lexical-semantic information in comparison to native speakers (Lim & Christianson, 2013). 
Additionally, Frenck-Mestre and Pynte (1997 as cited in Lim & Christianson, 2013) affirmed 
that French-English bilinguals read sentences with unclear prepositional phrases in the same 
manner as monolingual equivalents. Sparks, Patton, Ganschow, and Humbach (2012) 
emphasized that early success in L1 reading, specifically word decoding, might be significant for 
later aptitude in L2 proficiency, even when Ll is learned after several years. L1 phonological 
awareness is a good characteristic for reading and word decoding skills in a foreign language 


(Durguno glu, 2002 as cited in Sparks et al., 2012). 


The employment of L1 in the L2 classroom has encouraged task inclusion and solidarity 
among students, which has helped them to create a secure and comfortable learning environment 
(Khan, 2015 as cited in Turnbull $ Evans, 2017). However, Turnbull and Evans (2017) 
explained that L2 readers are not as efficient as L1 readers at reading because they do not use 
effective top-down processing skills; in addition, these types of readers have difficulties when 


they try to access to their L1 reading strategies. 


Educators and researchers are aware of the embedded processes of the L2 reading 
acquisition. Attempting proficient reading in L2 learners is an arduous and long process where 


educators seek strategies to help L2 readers with this complicated task (Brantmeier et al, 2014). 
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Conclusion 


Students should read a wide range of materials and genres, such as fiction, non-fiction, 
articles, informational, and poetic. (Daniels & Zemelman, 2014). This handbook is designed with 
informational short readings based on scholarship related to methodologies and strategies in 
reading and writing with a focus on CLD students. Background or prior knowledge, vocabulary, 
markers and different elements for reading and writing were important aspects to analyze in 
order to design an effective product that will allow English learners to practice and improve 


literacy skills in the target language. 


Besides the scholarship reviewed, researchers indicate that a positive attitude towards 
reading can be essential in the acquisition of L2. In a study about reading attitudes in L1 and L2, 
Yamashita (2004) confirmed that students who have a positive attitude towards L1 reading might 


keep it in L2, even if at some point in their development they haven't been successful learners. 


Chapter 3: Project Design 


This chapter contains the rationale behind creating a handbook with content-based 
reading activities in English and Spanish for a population of English language learners (ELLs). 
This handbook serves as a guide for English and content-area teachers in order to strengthen 
reading and writing skills in the target language in English to speakers of other languages 
(ESOL) and regular classrooms. 

The handbook contains adapted online informational articles that can be used as learning 
resources in regular and ESOL classes where students activate prior knowledge and the 
Universals of Culture. Prior knowledge, also termed world knowledge or background knowledge 
is the sum of what the individual knows about a text (Brandáo, Perrusi, & Oakhill, 2005). 
Additionally, Cleaveland, Craven, and Danfelser (1979 as cited in Field, 2003) postulated the 
Universals of Culture which are functions that every culture has, including food, clothing, food, 
language arts, recreation, education, and organization. 

Interesting articles and news are valuable resources when teaching a second language 
because students can be informed of ongoing events while acquiring L2 input. Following the 
curriculum, teachers can employ as many academic tools as necessary to employ with students, 
for example, “some teachers are free to pick and choose from the textbook, inviting kids to dig 
deeper into some chapters while skipping or scanning others” (Daniels & Zemelman, 2014, 
p.46). Some resources might be assigned to the class, but regularly, teachers can select resources 
they considered appropriate to use in the lessons. 

The design of this handbook presents informational texts that show a reality about 


ongoing events in both the United States and the world that will allow individuals to be informed 
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of several situations worldwide and will increase our students” motivation to practice literacy 
skills in the classroom. Research postulates that informational texts stimulate active participation 
from students and offer useful comprehension opportunities (Maloch, 2008). Maloch (2008) 
affirmed that a student’s learning about informational texts happens during classroom 
participation, across classroom contexts, and over informational textual practices where the 
teacher leads reading activities, supporting and encouraging the student to participate, using 
pedagogical strategies for a better understanding of the texts. 

When analyzing the activities and resources teachers use in the classroom, some topics 
are motivational for students; for instance, “topics, such as vacations, food, entertamment, and 
relationships tend to interest most students” (Jones, 2007, p. 13), but this is just a part of tt, 
students feel motivated and enthusiastic when they feel they are progressing in the acquisition of 
the target language, in consequence “interest and enthusiasm aren't generated by a topic itself, 
they are generated by students themselves as they discover more about the topic and their 
knowledge of and views on the topic” (Jones, 2007, p. 13). When they start feeling confident in 
their responses, questioning, sharing of ideas, internalizing the topics, reading information, and 
producing a communicative outcome, in this case during reading and writing, they are going to 
feel motivated and enthusiastic in class. 

This product includes a socio-cultural approach where “teachers begin with welcoming 
and respecting kids” own background knowledge and language. They explicitly teach about 
different discourse communities, settings and occasions and try to build bridges from where the 
kids are toward the use of more privileged and academic language (Daniels & Zemelman, 2014, 
p.292). It is imperative to create a culture of inclusion in American classrooms where several 


cultures can feel represented in the resources used by teachers. 
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Reading is a process that nourishes skills in different content-areas. For example, in a 
recent study in Britain it was found that six thousand teenagers who revealed great amounts of 
independent reading obtained high scores in math, vocabulary and spelling (Sullivan & Brown, 
2013 as cited in Daniels & Zemelman, 2014). Guided reading is a strategy implemented in this 
handbook; however, it attempts to strengthen literacy skills in English learners that can be 
applied in different subjects. 

Reading and writing are skills that work together and this handbook involves vocabulary, 
multiple-option and open questions to strengthen writing that accompanies reading 
comprehension exercises. When referring to ESOL education “students new to English can 
experience some limitations in expressive abilities in terms of vocabulary, syntax, and idiomatic 
expressions” (Peregoy & Boyle, 2016, p. 280). However, Peregoy and Boyle (2016) postulated 
that some students know how to write in their first language, and this knowledge facilitates 
writing in the target language. 

Freewriting is going to be a strategy used in the open-question exercises where writers let 
their words flow without caring about form, corrections or coherence (Elbow, 1973 as cited in 
Peregoy & Boyle, 2016). Oral discussions and brainstorming ideas are the oral strategies to use, 
because a successful reading exercise requires a previous oral activity and sharing of writing 
with the teacher and peers (Peregoy & Boyle, 2016). Matching for vocabulary and true and false 
exercises are going to be employed. These writing strategies were selected taking into 


consideration that this handbook is designed for a beginner’s population. 


Chapter 4: Project 


My final product is a handbook with content-based reading activities in English and 


Spanish for a population of English language learners (ELLs). In this chapter, I am going to 


analyze information related to the design of the handbook; information that is based on the data 


collected in previous chapters. 


This handbook is focused on an Early Production population according to Krashen and 


Terrell (1983 as cited in Herrera & Murry, 2016), a resource that can be used with Hispanics, 


Americans or students with a different nationality. The following table explains this stage of the 


linguistic process of second language acquisition: 


Stage of SLA 


Early production 


Student Descriptors 


The adolescent CLD 
student tends to read 
phonetically 
according to his or 
her native language 
pronunciation and 
literacy skills. 


The adolescent CLD 
student listens with 
greater understanding 
to contextualized, 
basic information and 
social conversation. 


Students recognize 
connections between 
the native language 
and second language 
and use these 
connections as tools 
in acquiring the 


Student 
performance 
Outcomes 

The adolescent CLD 
student may be able 
to: 

- Speak using 
isolated words and 
phrases. 

- Verbally identify 
people, places, and 
objects. 

- Manipulate objects 
and ideas mentally 
using foundational 
knowledge from his 
or her Ll 

- Use routine 
expressions 
independentl y 

- Participate in 
guided, highly 
contextualized 
discussions. 


Tips for teachers 


Provide a classroom 
library of scaffolded 
reading material that 
has age-appropriate 
content for the 
adolescent at this 
stage. 


Use age-appropriate, 
relevant and rich 
literature in 
classroom 
instruction. 


Preteach key 
vocabulary and 
concepts in order to 
increase student 
comprehension. 
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Stage of SLA Student Descriptors | Student Tips for teachers 
performance 
Outcomes 
Early | The adolescent CLD Provide students with 
production | student will use learning strategies to 
contextual cues such discover connections 
as pictures, graphs between the native 
and prior knowledge language and 
to facilitate reading English. For 
comprehension. example, teach 


Spanish speakers to 
look for cognates, 
e.g, animals = 
animals. 


Provide cooperative 
learning experiences 
to encourage 
student’s discussion. 
Support the use of 
first language for 
clarification of 
content- area 
concepts. 
Provide opportunities 
for problem solving 
to promote higher 
order thinking skills. 
Provide as many 
visual aids as 
possible to support 
meaning 
construction. 

Table adapted from: Krashen and Terrell (1983 as cited in Herrera & Murry, 2016, p. 77). 


The following content-based reading and writing activities attempt to activate prior or 
background knowledge, because finding out what an ELL (English language learner) student 


knows about the topic before reading the text is imperative (Suites, 2003). It also contains 
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Freewriting, which is a strategy where writers let their words flow without caring about form, 
corrections or coherence (Elbow, 1973 as cited in Peregoy & Boyle, 2016). 

This handbook is structured with before, during, and after reading activities in Spanish 
and English to reduce anxiety in the classroom. True and false exercises, oral discussions and 
brainstorming are the writing strategies to emphasize because this approach requires a previous 
oral activity and sharing of writing with the teacher and peers (Peregoy & Boyle, 2016). 

Some elements of the readings are going to be analyzed in order to explain the reasons 
behind the design of this handbook that can be employed with ELLs. Spanish is used in this 
product to support speakers that speak this language in the acquisition and improvement of 
literacy skills in English. However, with some alterations, any teacher can support the adaptation 
to English from any foreign language employing this same process. 

The Table of Contents shows the areas and readings teachers and students are going to 
find in this handbook. The purpose of this product is to strengthen cultural identity in English as 
a Second Language (ESL) student through content-based reading and writing activities. These 
readings were selected taking into consideration two aspects. The first one is the familiarity some 
students can find with the topics included in the readings, such as immigration, fauna and flora in 
the Caribbean, and the longest river in the world. The second aspect relies on the activation of 
prior knowledge throughout the universals of culture, which refers functions or features that 
comprise every culture, including food, clothing, food, language arts, recreation, education, and 
organization (Cleaveland, Craven, & Danfelser, 1979 as cited in Field, 2003). However, this is 
an additional factor that was considered when selecting this material, which was the importance 
of interesting topics, since “if students are introduced to topics that interest them, they're more 


likely to be motivated” (Jones, 2007, p. 13). 


Table of Contents 


Social Studies 


Detention of Immigrants in the United States ........... cece cece ence eee ene eee eeeeeeeeenenaaes 23 
New Seven: Wonders of the World suoccoricoscniinconnep vara adan recaer qa debi 26 
Legacy of the Roman Empire rta 29 
Sciences 

Flaura and Fauna in the Americas and the Caribbean ........sssssssssesesssrressrrresserresreen 32 
MountEverest aa lil 35 
Longest River ihi the World session sania. 38 


English, Language, and Arts (ELA) 


National Symbols va norveruea radio sae Iced 40 
Fide ONG A Gener ib signe EDO EE rae ee ene EEES 42 
Galileo and his Telescope ces lates aa osa 44 
Mathematics 


US has more Spanish speakers than Spain ..........sssessssssrressrresssreerrrersrrrrsrrerssrren: 46 
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Social studies EZ 
A 


Detention of Immigrants in the United States 


Figure 1 


Social Studies 


Discussion time Vamos a discutir 
1. What do you thinkthe reading is about? ¿De qué crees trata la lectura? 
2. Do you know anything about this topic? ¿Sabes algo de este tema? 





Key vocabulary Vocabulario clave 


Figure 2 
Match the corresponding term Empareja el término correspondiente 


Immigration Masivo 

Agency Departamento de seguridad nacional 
Department of Homeland security Agencia 

Massive Centro de detención 

Detention center Imigración Sy 


Choral reading - Lets take turns to read Lectura en voz alta - Tomemos turnos para leer 


On a given day in August 2019, U.S. Immigration and Customs Enforcement (ICE) held over 55,000 people in 
detention — a massive increase from five years ago when ICE held fewer than 30,000 people. Unsurprisingly, 
the United States has the largest immigration incarceration system in the world. What's more, the federal 
government spends more on immigration enforcement than for all principal federal law enforcement 
agencies combined, according to the U.S. Department of Homeland Security Office of Inspector General. 


Check point Punto de control 
What is this paragraph about? ¿De qué crees trata este párrafo? 


Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que 


b). In my opinion Yo opino que 


Individual reading Lectura individual 
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As of April 2019, Florida had the sixth-largest population of people detained by ICE in the United States, 
according to the Transactional Records Access Clearinghouse at Syracuse University. On a daily basis, ICE 
currently detains more than 2,000 noncitizens in the state, mostly in South Florida, which is home to four 
immigration prisons: Krome Service Processing Center (Krome), owned by ICE; Broward Transitional Center 
(Broward), operated by GEO Group, a Boca Raton-based for-profit prison corporation; and two county jails, 
Glades County Detention Center (Glades) and Monroe County Detention Center (Monroe) 


Retrieved and adapted from: 
http://www.aijustice.org/reports?qclid=EAIalQob ChMI0eXKmK-a6AIVC2KGChOSSACVEAAYAiAAEaItp_D_BwE 





Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 


Statement Declaración 


a). The United States has the largest immigration incarceration system in the world 


c). ICE stands for Immigration and Customs Enforcement 





b). ICE currently detains more than 2,000 noncitizens in the state monthly ih 


2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 
palabras claves para dar una opinión final de la lectura 








| disagree with the author 
because 
No estoy de acuerdo con el autor 





| agree with the author 
because 
Estoy de acuerdo con el 


autor porque 
















It is interesting because 
Es interesante porque 










| didn't like it because 
No me gusto porque 
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Figure 1 


Discussion time Vamos a discutir 
1. What do you think the reading is about? ¿De qué crees trata la lectura? 
2. Do you know anything about this topic? ¿Sabes algo de este tema? 


\ 


Oral discussions and brainstorming ideas are the oral strategies to use, because a successful 
reading exercise requires a previous oral activity (Peregoy & Boyle, 2016). 


Figure 2 


Match the corresponding term Empareja e/ término correspondiente 


Immigration Masivo 

Agency Departamento de seguridad nacional 
Department of Homeland security Agencia 

Massive Centro de detención N 
Detention center Imigracion 


ESL students must learn the meanings of English words so they can interact with readings in this 
language (Suites, 2003). 


Choral reading - Let’s take turns to read Lectura en voz alta - Tomemos turnos para /eer 


Suites (2003) argued that guided reading is just one portion of the literacy program where 
teachers have the role of guiding students through the reading and discussion of the text. 
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New Seven Wonders of the World 


Discussion time Vamos a discutir 
1. What do you think the reading is about? ¿De qué crees trata la lectura? 


2. Do you know anything about this topic? ¿Sabes algo de este tema? 





Key vocabulary Vocabulario clave 


Match the corresponding term Empareja el término correspondiente 


Heritage Monumento 
Wonder Herencia 
Entertainment Entretenimiento 
Monument Arquitectura 
Architecture Maravilla 


Choral reading - Let’s take turns to read / Lectura en voz alta - Tomemos turnos para leer 
Chichen Itza (Mexico) 


One of numerous UNESCO World Heritage Sites on the list, the complex of Chichen ltza is the most famous 
symbol of the once mighty Mayan civilization. Archaeologists believe Chichen Itza emerged as a major 
economic and cultural center around 600 AD and grew for several centuries. 


Christ the Redeemer (Brazil) 


By far the "baby" of this list, the Christ the Redeemer statue was finished in 1931 but has already taken its 
place in the pantheon of historic wonders. Standing 30 meters (98 feet) tall and outstretched arms spanning 
28 meters (92 feet), the simple but mesmerizing white statue of Art Deco design has an amazing view over 
Rio de Janeiro. 


Colosseum (Italy) 


Those Romans sure did enjoy their games -- gladiator fights, man vs. animal contests, chariot races and 
even mock naval battles. And say what you will about their entertainment choices, they built a Colosseum to 
last. 
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Great Wall (China) Figure 3 


The Great Wall began around 220 BC, and construction continued for millennia. Its purpose: Keep nomadic 
people to the north out of China. Eventually, it couldn't hold back the Mongols, who successfully invaded in 
the 13th century anyway and set up shop in what's now Beijing under the direction of Kublai Khan. 


Check point Punto de control 
What is this paragraph about? ¿De qué crees trata este párrafo? 


Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que 


Individual reading Lectura individual 


sA 


Machu Picchu (Peru) 


Machu Picchu is the most isolated and challenging-to-reach of the New Seven Wonders of the World 
(among other things, you have to adjust to the high altitude of the Peruvian Andes). 


Petra (Jordan) 


Set in modern-day Jordan's southwestern desert region between the Dead Sea and the Red Sea, Petra was 
inhabited going back to prehistoric times. 


Taj Mahal (India) 


Did you know the world-famous Taj Mahal is actually an incredibly elaborate tomb and an enduring symbol 
of love? Mughal Emperor Shah Jahan ordered construction in 1632 as a monument to his wife, Mumtaz 
Mahal. The stunningly beautiful structure, considered the height of Indo-Islamic architecture, was completed 
in 1648 


Retrieved and adapted from: https://www.cnn.com/travel/article/new-seven-wonders-of-the-world/index.html 
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Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 





Statement Declaración 


a). Chichen Itza emerged as a major economic and cultural center around 500 a 
AD 


b). The purpose of the Great Wall in Chinawas to keep nomadic people to the 
north out of the country 


c). People in Machu Picchu needs to adjust to the high altitude o 





2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 
palabras claves para dar una opinión final de la lectura 










| agree with the author | disagree with the author 











because because 
Estoy de acuerdo con el No estoy de acuerdo con el 
autor porque autor porque 







| didn't like it because 
No me gusto porque 






It is interesting because 
Es interesante porque 


Great Wall (China) Figure 3 


The Great Wall began around 220 BC, and construction continued for millennia. lts purpose: Keep nomadic 
people to the north out of China. Eventually, it couldn't hold back the Mongols, who successfully invaded in 
the 13th century anyway and set up shop in what's now Beijing under the direction of Kublai Khan. 


Research postulates that informational texts stimulate active participation from students and offer 
useful comprehension opportunities (Maloch, 2008). 
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Legacy of the Roman Empire 


Discussion time Vamos a discutir Social Studies 
1. What do you think the reading is about? ¿De qué crees trata la lectura? 


2. Do you know anything about this topic? ¿Sabes algo de este tema? 





Key vocabulary Vocabulario clave 


Match the corresponding term Empareja el término correspondiente 


Empire Indígenas 
Aqueduct Mercancía 
Merchandise Desarrollo 
Indigenous Imperio 

Development Acueducto 


Choral reading - Let’s take turns to read / Lectura en voz alta - Tomemos turnos para leer 


The inventions and innovations which were generated by the Roman Empire profoundly altered the lives of 
the ancient people and continue to be used in cultures around the world today. Advancements in the 
construction of roads and buildings, indoor plumbing, aqueducts, and even fast-drying cement were either 
invented or improved upon by the Romans. The calendar used in the West derives from the one created by 
Julius Caesar, and the names of the days of the week (in the romance languages) and months of the year 
also come from Rome. Even the practice of returning some purchase one finds one does not want comes 
from Rome whose laws made it legal for a consumer to bring back some defective or unwanted merchandise 


to the seller. 


Check point Punto de control 
What is this paragraph about? ¿De qué crees trata este párrafo? 





Figure 4 
Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que ____ 
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Individual reading Lectura individual Pa 


Apartment complexes (known as `insula), public toilets, locks and keys, newspapers, even socks all were 
developed by the Romans as were shoes, a postal system (modeled after the Persians), cosmetics, the 
magnifying glass, and the concept of satire in literature. During the time of the empire, significant 
developments were also advanced in the fields of medicine, law, religion, government, and warfare. The 
Romans were adept at borrowing from, and improving upon, those inventions or concepts they found among 
the indigenous populace of the regions they conquered. It is therefore difficult to say what is an ‘original’ 
Roman invention and what is an innovation on a pre-existing concept, technique, or tool It can safely be 
said, however, that the Roman Empire left an enduring legacy which continues to affect the way in which 
people live in the present day. 


Retrieved and adapted from: https://www.ancient.eu/Roman_Empire/ 
Check point Punto de control 


1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 





Statement Declaración 


a). The names of the days and the months come from Rome MN 


b). Romans did not make a significant developments in the field of medicine EA 
c). The Roman Empire advanced in the construction of roads and buildings ME 





2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 


palabras claves para dar una opinión final de la lectura Figure 5 








| disagree with the author 

















| agree with the author because 
because No estoy de acuerdo con el 
Estoy de acuerdo con el autor porque 
autor porque 










It is interesting because 
Es interesante porque 


| didn't like it because 
No me gusto porque 
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Figure 4 
Use the following statements Utiliza las siguientes declaraciones 
a). I think that Yo pienso que SS 


Peregoy and Boyle (2016) postulated that some students know how to write in their first 
language, and this knowledge facilitates writing in the target language. Students can use their 
first language in this writing exercise if it is necessary. 


Figure 5 












| disagree with the author 
because 





| agree with the author 
because 


No estoy de acuerdo con el 
Estoy de acuerdo con el 
autor porque 
autor porque 


It is interesting because 
Es interesante porque 














| didn't like it because 
No me gustó porque 


Freewriting is going to be a strategy used in the open-question exercises where writers let their 
words flow without caring about form, corrections or coherence (Elbow, 1973 as cited in 
Peregoy & Boyle, 2016). 
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Sciences 


Flaura and Fauna in the Americas and the Caribbean 


Discussion time Vamosa discutir 
1. What do you think the reading is about? ¿De qué crees trata la lectura? 


2. Do you know anything about this topic? ¿Sabes algo de este tema ? 





Key vocabulary Vocabulario clave 
Figure 6 


Match the corresponding term Empareja el término correspondiente 


Caribbean Bosque lluvioso 
Mountains Amazonas 
Amazon Biodiversidad 
Rainforest Montañas 
Biodiversity Caribe 


Choral reading - Let’s take turns to read / Lectura en voz alta - Tomemos turnos para leer 


Americas and the Caribbean is a diverse region brimming with natural wonders. lts landscapes range from 
rugged mountains and arid deserts to lush and fertile rainforests and from cold, turbulent oceanic waters 
and roaring rivers to warm, crystal-clear tropical seas. The Neotropical realm (Central and South America 
and the Caribbean) in particular boasts some of the world's richest areas for biodiversity, with 10% of the 
world's species found in the Amazon Rainforest alone. 


Check point Punto de control 
What is this paragraph about? ¿De qué crees trata este párrafo? 





Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que 
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Individual reading Lectura individual 





This is the land of the jaguar, spectacled bear, ocelot and anaconda. Its tropical forests are decorated with 
brightly coloured birds such as toucans and macaws, while New World monkeys provide an atmospheric 
soundtrack as they call to one another in the treetops. The region is also critical for sea turtles, with 
leatherback, hawksbill and olive ridley turtles all coming ashore to nest here. 


The Caribbean, meanwhile, supports a richness of biodiversity that may be surprising to some. Its tropical 
coral reefs are teeming with life, and many of its islands are home to an array of species found nowhere else 
on Earth. Particularly startling is the level of reptile endemism, with 6% of the world’s reptiles found in the 
West Indies alone. 


Retrieved and adapted from: https://www.fauna-flora.org/regions/americas -caribbean?gclid=EAlalQobChMI_J7gtb- 
aGAIV3YVaBRILIAbbEAAYASAAEgISIPD BwE 


Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 





Statement Declaración False 


a). Americas and the Caribbean don't have arid deserts 


b). The Amazon Rainforest has 10% of the world's species 


c). Some islands in the Caribbean are home of reptiles 





Figure 7 


2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 
palabras claves para dar una opinión final de la lectura 








| disagree with the author 

















| agree with the author because 
because No estoy de acuerdo con el 
Estoy de acuerdo con el autor porque 
autor porque 


It is interesting because 
Es interesante porque 








| didn’t like it because 
No me gustó porque 
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Figure 6 


Match the corresponding term Empareja el término correspondiente 


Caribbean Bosque lluvioso 
Amazonas 


Mountains 


Biodiversidad 


Rainforest Montañas 
Biodiversity 


Teach Spanish speakers to look for cognates, e.g, animals = animals. (Krashen and Terrell, 1983 
as cited in Herrera & Murry, 2016, p. 77) 


Figure 7 


2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 
palabras claves para dar una opinión final de la lectura 












| disagree with the author 














l agree with the author because 
because No estoy de acuerdo con el 
Estoy de acuerdo con el autor porque 
autor porque 


It is interesting because 
Es interesante porque 









| didn't like it because 
No me gusto porque 


After reading, the teacher invites students to share their responses and promote discussions that 
summarize the reading (Peregoy & Boyle, 2016). 
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Mount Everest 


Figure 8 


Discussion time Vamos a discutir 
1. What do you thinkthe reading is about? ¿De qué crees trata la lectura? 


2. Do you know anything about this topic? ¿Sabes algo de este tema? 





Key vocabulary Vocabulario clave 


Match the corresponding term Empareja el término correspondiente 


Highest Más alto 
Situated Cimas 
Temperatures Aglomeración 
Summits Temperaturas 
Overcrowding Situado 


Choral reading - Let’s take turns to read / Lectura en voz alta - Tomemos turnos para leer 


Mount Everest is the world's highest mountain. Its peak is an eye-watering 8,848 meters above sea level, 
making it well over eight times taller than the highest mountain in Wales (Snowdon, at 1,085 meters above 
sea level). 


Everest is situated on the border between Nepal and the autonomous region of Tibet. Officially speaking, the 
first successful Everest climbers were Sir Edmund Hillary and Tenzing Norgay in 1953. It is estimated that 
there is well over 200 dead bodies on Everest, all of them remarkably well-preserved because of the 
extremely cold temperatures. 


Check point Punto de contro! 
What is this paragraph about? ¿De qué crees trata este párrafo? 





Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que 
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Individual reading Lectura individual 


Everest is part of the Seven Summits. The Seven Summits is a list made up of the highest mountain on each 
of the world’s seven continents. Climbing all seven of the Seven Summits is one of the ultimate achievements 
in the sport of mountaineering. 


In recent years, a lot has been made of overcrowding and human traffic jams on Everest. One photo in 
particular, taken by mountain climber Nirmal Purja in 2019, illustrated just how bad the problem with 
overcrowding has become. The dangers of queueing in Everest's scary sounding ‘Death Zone’ has been 
underlined by last year’s higher than average death count on the mountain. Off the back of this grim year 
for climbing, we asked a number of mountaineers for their opinions on how they think the Everest 
overcrowding problem can be fixed. 


Retrieved and adapted from: https://mpora.com/mountaineering-expeditions/highest-mountain-in-the-world-everest 





Figure 9 


Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 





Statement Declaración False 


a). Mount Everest is the world's highest mountain 


b). Sir Edmund Hillary didn't climb the Everest 


c). Overcrowding is not a problem in Mount Everest 





2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 
palabras claves para dar una opinión final de la lectura 












| disagree with the author 















| agree with the author because 
because No estoy de acuerdo con el 
Estoy de acuerdo con el autor porque 
autor porque 


It is interesting because 


| didn’t like it because Esi 
S interesante porque 


No me gustó porque 
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Figure 8 


Discussion time Vamos a discutir 
1. What do you think the reading is about? ¿De qué crees trata la lectura? 
2. Do you know anything about this topic? ¿Sabes algo de este tema? 


Finding out what an ELL (English language learner) student knows about the topic before 
reading the text is imperative (Suites, 2003). Additionally, background knowledge facilitates 
reading comprehension by helping students make predictions about the story (Peregoy & Boyle, 
2016). 


Figure 9 


Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 


Statement Declaración 


a). Mount Everest is the world's highest mountain ie 


b). Sir Edmund Hillary didn't climb the Everest MN 
c). Overcrowding is not a problem in Mount Everest nm 





Content instruction focuses student’s attention on the text through meaningful questions about it 
(McKeown et al., 2009). 
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Longest River in the World 


Discussion time Vamos a discutir 
1. What do you think the reading is about? ¿De qué crees trata la lectura? 


2. Do you know anything about this topic? ¿Sabes algo de este tema ? 





Key vocabulary Vocabulario clave 


Match the corresponding term Empareja el término correspondiente 


Longest Costa 

Lengths Medida 
Upstream Contracorriente 
Coast Longitudes 
Measurement Más largo 


Choral reading - Let’s take turns to read / Lectura en voz alta - Tomemos turnos para leer 


The longest river in the world, measured from its mouth to its most distant, year-round source, is likely the 
Amazon, which flows 4,345 miles from the Peruvian Andes through Brazil to the Atlantic Ocean. However, 
much depends on how you measure it. Until 2007, the title belonged to the Nile, which runs 4,258 miles 
from the mountains of Burundi to its famed and fertile delta fan, where Egypt meets the Mediterranean Sea. 
The two lengths are close enough that measuring techniques and philosophies can be quite controversial. In 
fact, the geographers who crowned the Amazon champion were funded in part by the Brazilian government. 


Check point Punto de control 
What is this paragraph about? ¿De qué crees trata este párrafo? 


Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que _____ 
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Individual reading Lectura individual 


The Ancient Egyptians were familiar with the Nile as far upstream as today's Khartoum, Sudan, some 1,700 
miles from the river's mouth. In A.D. 150 Ptolemy, the famed Greek geographer living in Roman Egypt, wrote 
that the river originated in the “Mountains of the Moon” deep in the African interior. In 1862 English explorer 
John Hanning Speke journeyed from Africa's east coast to find what he considered to be the source, where 
the river exits Lake Victoria in present-day Uganda. Geographers did not explore the Amazon's most distant 
sources until the mid-20th century, and it was only with the advent of GPS technologies that ever-more 
accurate estimates, like the 2007 survey, were made possible. Great rivers change course over the seasons 
and the years, making it difficult to determine which measurement comprises its accurate length. As the 
crow flies, it is about 2,400 miles from the Nile’s source to its outlet (the meandering Amazon covers a mere 
1,100 miles of straight-line distance). 


Retrieved and adapted from: https://www history. com/news/what-is-the-longest-river-in-the-world 





Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 


a). The longest river of the world is the Nile 


Statement Declaración 


b). Geographers explored the Amazon river with GPS technology 


c). Great rivers do not change course over the seasons and the years 





2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 


palabras claves para dar una opinión final de la lectura 









It is interesting because 
Es interesante porque 









| didn't like it because 
No me gustó porque 










| disagree with the author 













| agree with the author because 
because No estoy de acuerdo con el 
Estoy de acuerdo con el autor porque 


autor porque 
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ELA (English, Language, and Arts) 
National Symbols 


Discussion time Vamosa discutir 
1. What do you think the reading is about? ¿De qué crees trata la lectura? 


2. Do you know anything about this topic? ¿Sabes algo de este tema ? 





Key vocabulary Vocabulario clave 


Match the corresponding term Empareja el término correspondiente 


Symbol Libertad 
Connect Águila 
Colonies Colonias 
Eagle Símbolo 
Freedom Conectar 


Choral reading - Let’s take turns to read / Lectura en voz alta - Tomemos turnos para leer 


A symbol is something that stands as a reminder of something else. The United States has many national 
symbols that help bring the local and regional communities together as a whole nation. By having some 
traditional symbols that people throughout our nation share, we are able to connect with each other and 
share the pride we have in our country. The United States flag is a symbol that is easy for all Americans to 
recognize. It stands for our country, with one star for each of our 50 states, and 13 stripes to represent each 
of our original 13 colonies. Those colonies later became states, and 37 more states joined them to make up 
our country. The American Bald Eagle is our national bird. It was chosen because it is so independent and 
free. 


Check point Punto de control 
What is this paragraph about? ¿De qué crees trata este párrafo? 


Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que 
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Choosing such a bird to represent our nation tells everyone that our country values freedom and the courage 
to be independent. The Statue of Liberty is another very famous American symbol. It was a gift to the people 
of America from the people of France in 1885. It represented not only the spirit of friendship between our 
countries, but also the shared vision for liberty, which is a synonym for freedom. America's symbols unite 
people from many different states and help them feel like Americans instead of just citizens of their own 
states. We all pledge allegiance to the same flag. We celebrate national holidays. Our American spirit shows 
more than ever when we unite in times of crisis, reaching out to help fellow Americans, or foreigners in need. 


Retrieved from: https//www.k12reader.com/worksheet/natio nal -symbols/view/ 


Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 


Statement Declaración 


a). The United States doesn't have many symbols A 


b). The United States flag is a symbol easy to recognize Lt 


c). The Statue of Liberty was a gift from the people of France in MN 
1895 


2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 





palabras claves para dar una opinión final de la lectura 












| disagree with the author 















| agree with the author because 
because No estoy de acuerdo con el 
Estoy de acuerdo con el autor porque 
autor porque 


It is interesting because 
Es interesante porque 










| didn’t like it because 
No me gusto porque 
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Hide and Seek 


Discussion time Vamos a discutir 
1. What do you thinkthe reading is about? ¿De qué crees trata la lectura? 


2. Do you know anything about this topic? ¿Sabes algo de este tema? 





Key vocabulary Vocabulario clave 


Match the corresponding term Empareja el término correspondiente 


Predator Mapache 
Prey Depredador 
Camouflage Imitación 
Mimicry Presa 
Racoon Camuflaje 


Choral reading - Let’s take turns to read / Lectura en voz alta - Tomemos turnos para leer 


In the wild, it often comes down to predator and prey, the hunter and the hunted. As you can imagine, most 
organisms want to stay alive. They have developed ways of adapting to severe habitats, and hiding or 
escaping from those who would like to eat them. So how do they do it? One very helpful adaptation is called 
camouflage. You may have been surprised by an animal that was using camouflage in the past. It blended 
into its surroundings so well that you nearly missed seeing it at all Its coloring, markings, or other physical 
features resemble its habitat so much that you can look directly at it without seeing it at first. This is often 
good enough to fool a predator that is scanning an area to look for food. This helps prey to hide from its 
predator. But did you know that it often works the other way around, too? Predators can use camouflage to 
trap their prey. If a predator wants to eat a certain animal, and that animal cannot see it lying in wait, it can 
pounce on its prey unexpectedly, devouring it before it even knows what is happening. 


Check point Punto de contro! 
What is this paragraph about? ¿De qué crees trata este párrafo? 


Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que 
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Another popular adaptation is mimicry. Mimicry is when an animal has markings or other physical 
characteristics that allow it to look like some other kind of animal or plant. If it can make its predators 
believe that it is something that preys on them, or would at least be difficult or painful to catch, its predator 
will often go off in search of an easier target. Sometimes animals are able to survive when their habitat 
changes because they adapt to the new conditions. For example, birds that were accustomed to nesting on 
high cliffs or in tall trees have survived industrialization of their habitat by learning to nest in the crevices of 
tall buildings. Raccoons easily adapt to residential areas that have taken over their woodland homes. They 
often help themselves to any food they can grab, whether it is in trashcans, or inside people's homes! 


Retrieved and adapted from: https://www.k12read er.com/worksheet/hide-and-seek/view/ 


Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 





Statement Declaración False 


a). Predators cannot use camouflage to trap their prey UN 


b). Animals are able to survive when their habitat changes i 
c). Racoons help themselves to grab any food they can UN 





2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 
palabras claves para dar una opinión final de la lectura 











| disagree with the author 














l agree with the author because 
because No estoy de acuerdo con el 
Estoy de acuerdo con el autor porque 
autor porque 


It is interesting because 
Es interesante porque 










| didn’t like it because 
No me gusto porque 
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Galileo and his Telescope 


Discussion time Vamos a discutir 
1. What do you thinkthe reading is about? ¿De qué crees trata la lectura? 
2. Do you know anything about this topic? ¿Sabes algo de este tema? 





Key vocabulary Vocabulario clave 


Match the corresponding term Empareja el término correspondiente 


Invention Catalejo 
Spyglass Cielo 
Telescope Tecnología 
Sky Invento 
Technology Telescopio 


Choral reading - Let’s take turns to read / Lectura en voz alta - Tomemos turnos para leer 


Galileo Galilei was born in the year 1564 in the town of Pisa, Italy. When he was 20 years old, he was 
studying in Pisa. His father wanted him to be a doctor, but Galileo was bored with school except for math. 
Because math was the one subject where he was doing well the court mathematician offered to tutor him 
privately so he could become a qualified mathematician. Galileo's father was disappointed, but he agreed. 
Because he needed to earn money, Galileo began experimenting with different things, trying to come up 
with some sort of invention that he could sell for money. He had a little bit of success with his invention that 
was like a compass that could be used to measure plots of land. He had already experimented with 
pendulums, thermometers, and magnets. 


Check point Punto de control 
What is this paragraph about? ¿De qué crees trata este párrafo? 


Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que 
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When he heard that a Dutch inventor had invented something called a spyglass, but was keeping it a secret, 
Galileo decided to work on one of his own. Within 24 hours, he had invented a telescope that could magnify 
things to make them appear ten times larger than real life. One night, he pointed his telescope toward the 
sky, and made his first of many space observations: the moon was not smooth, like everyone thought. The 
moon was covered in bumps and craters. As technology has improved, first Galileo, and then many others, 
have made improvements on the telescope, the wonderful device that allows us to see from a distance. 


Retrieved and adapted from: https://www.k12read er.com/worksheet/galileo-and-his-telescope/view/ 


Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 


Statement Declaración 
a). Galileo Galilei was born in the year 1574 in the town of Pisa, 
Italy 


b). In school, Galileo Galilei was doing well in math 





c). He made many space observations with his telescope 


2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 
palabras claves para dar una opinión final de la lectura 








| disagree with the author 



















| agree with the author because 
because No estoy de acuerdo con el 
Estoy de acuerdo con el autor poraue 
autor porque 








| didn’t like it because 
No me gusto porque 







It is interesting because 
Es interesante porque 
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Mathematics 
US has more Spanish speakers than Spain 
Discussion time Vamos a discutir 


1. What do you think the reading is about? ¿De qué crees trata la lectura? 
2. Do you know anything about this topic? ¿Sabes algo de este tema? 





Key vocabulary Vocabulario clave 


Match the corresponding term Empareja el término correspondiente 


Estimated Alrededor del mundo 
Million Reportar 

Percent Estimado 

Worldwide Porciento 

Report Millón 


Choral reading - Let’s take turns to read / Lectura en voz alta - Tomemos turnos para leer 


The United States now has more Spanish speakers than Spain — and the second most in the world, 
according to a new study. A report published by the renowned Instituto Cervantes research center says there 
are now an estimated 52.6 million people in the US who can speak the worldwide romance language, which 
is second only to Mexico's 121 million. 


In comparison, Colombia is made up of 48 million Spanish speakers and Spain only has 46 million. The 
report also found that there are now around 559 million Spanish speakers worldwide. About 470 million of 
those people are native speakers. 


Check point Punto de control 
What is this paragraph about? ¿De qué crees trata este párrafo? 


Use the following statements Utiliza las siguientes declaraciones 


a). I think that Yo pienso que 
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Data obtained from the US Census Office suggests that the US will have an estimated 138 million Spanish 
speakers by 2050 — which would make it the biggest Spanish-speaking nation on Earth. There are currently 
41 million native Spanish speakers living in the US today — and another 11.6 million people who are 
bilingual, many of whom are the children of Spanish-speaking immigrants, the report says. An estimated 
18.2 percent of New Yorkers can speak Spanish, according to the US Hispanic Data Gallery. New Mexico is 
home to the highest population of Spanish-speakers in the country, with 47 percent. California and Texas 
are next in line with 38 percent, followed by Arizona (30 percent), Nevada (27.3 percent) and Florida (23.2 
percent). 


Retrieved and adapted from: https://nypostcom/2015/06/29/us-has-more-spanish-speakers-than-spain 





Check point Punto de control 
1. Select the corresponding option Selecciona la opción correspondiente 
Remember Recuerda: True Verdadero - False Falso 





Statement Declaración 


a). The percentage of Spanish speakers in the United States is 
very high 


b). Colombia has more Spanish speakers than Spain MN 


c). There are 41 million native Spanish speakers living in the 
United States 


2. Use the following prompts to give a final opinion about the reading Utiliza las siguientes 





palabras claves para dar una opinión final de la lectura 














| disagree with the author 













| agree with the author because 
because No estoy de acuerdo con el 
Estoy de acuerdo con el autor poraue 
autor porque 


It is interesting because 
Es interesante porque 









| didn’t like it because 
No me gustó porque 


Chapter 5: Conclusion 


Learning English as a second language is more than the acquisition and development of 
communicative skills in the target language. When people migrate to a foreign country, learning 
a second language is one of the many factors they need to face every day. In the United States, it 
is essential to learn English for academic, professional, and personal reasons; however, this 
process can be easier for some people and more difficult for others. 

As a language teacher, I have worked with students of different nationalities, and 
depending on socio-cultural elements, objectives, and contexts, every population learns English 
with specific methodologies and strategies. In this project, I have comprised a product that 
includes successful learning exercises designed to assist with the acquisition of a second 
language. My teaching experience has shown me that the strategies and elements employed in 
this product help students from any other country to improve literacy skills in English or any 
other language. 

While designing this project, I have analyzed solid information related to the educational 
process mentioned previously. Being informed about prior or background knowledge, guided 
reading, content-based instruction, vocabulary learning through reading and other strategies has 
given me new perspectives about my role as an educator, and it has made me reflect about the 
elements that teachers need to take into consideration when we go into the classroom and interact 
with our students. Education should be focused more on humanizing the classroom instead of 
only following curriculum, syllabi, etc. There are amazing stories behind our students” eyes, and 
it is a matter of letting them express themselves, so we all can create a valuable school 


environment. 
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The final product of this project, which is a content-based reading and writing activities 
handbook for English learners, was designed to facilitate the practice of literacy skills by foreign 
students in the target language. Informational texts that stimulate active participation, and that 
include interesting topics, with a socio-cultural approach, and most importantly a culture of 
inclusion, are a few elements that constitute this product. It is focused on the student, and it aims 
to motivate the participants through a few activities that allow them to start or continue basic 
reading and writing exercises, including the use of their native language if necessary. During my 
research, I read authors such as Leo Jones (2007), who postulated that English language lessons 
should be taught in English at all times. I disagreed because some students not only struggle to 
communicate effectively, but they also have a lack of motivation in the classroom since they are 
sometimes excluded from general activities, they are also isolated by their academic and personal 
backgrounds, and the fact that their native cultures are not referenced. 

This study outlines the importance of the individual foreign students” backgrounds; 
American students can benefit from what English learners already know and vice versa. 
Moreover, teachers are mediators between students and knowledge, which is another reason for 
this project. Teachers are invited to review the final product of this paper and consider whether 
they can use some of the strategies or exercises in their lessons, not only with foreign students, 
but with any type of student, in order to promote bilingual lessons with content related to real- 
world knowledge. Education in America allows students to share diverse perspectives about the 
world; this handbook is a tool that teachers and students can use to learn about different cultures 
while also learning a second language. 

Support is needed to employ this type of material with English learners, and it is also 


necessary to implement inclusion in schools across the country where foreign students can be 
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more participative inside and outside the classroom. Principals, administrators, and general staff 
are busy, and sometimes they don't have time to be informed and share with teachers new 
Opportunities to improve inclusion strategies with foreign students in regular classes. This is 
everybody’s responsibility. English learners can be as participative as any other student and can 
be a fundamental part in any class. What these students need is the opportunity to share their 
cultures, to learn English (using prior knowledge), and to participate in class without fear of 
being excluded. 

This project shares an academic tool designed by a language teacher who cares about 
education in America and works for the welfare of American and foreign language students with 


the goal of continuing to create a culture of inclusion, respect, solidarity, and tolerance. 
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